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Executive Summary

What do 17,000 children in London tell us about online
safety?

The London Grid for Learning (LGfL) has published the restlts
London eSafety surveylthough undertaken last year, the results of
over 17,000 children took considerable time to analyse and we are
grateful to Peter Twining from the Open University both for his advice
and support from a Phd student.

LGfL hapublished the presentation, Helen Warner from 3BM Education
Partners and Christian Smith from Strictly Educagi®moth members of
the LGfL eSafety Board, gave at BETT this year.

Key conclusions are:
1 Overwhelmingly, most children are having fun onlinedathey
experience little of concern and do not put themselves at risk.
1 Esafety Education is having impact, but mainly on KS2.
1 Y56 is a watershed period.
1 Home is where young people have most access and face risks, only
likely to increase with wideningpobile access.
T {OK22faQ IO0OO0OS&aa A& AYLERZNIUFIY(IZ IyR O
1 Online bullying is a significant issue for those affected.
9 Gender stereotypes are strong online.
1 Significant numbers of boys are playing age inappropriate games.
1 High risk behavias displayed by c3%.
1 Boys are as much at risk as girls.
TtFENByGdaQ 1y2¢ft SRIS Ad OSNE AYLEZNUIY

Key messages for schools:

1 Embed an eSafety programme throughout all years and ensure pupils
know how to report concerns or issues.

Model good behaviour.

If in London- use the LGfL for resources, policy and curriculum
content

Find out about the children in your own class / setting.

Tackle gender issues; caring and relationships within curriculum (e.g.
PHSE).
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1 Violence in gamingexplore options for getting studws engaged in
pro-social experiences.
 AccessO2Yy aARSNI dzaS 2F | FGSNJ a0K22ft a&Os3
1 Keep parents advised with eSafety advice throughout the year.
1 Never over react or ignore reportgsmake sure you have staff
training.

Key messages for parents

1 Talk with your child about what they do online.

1 With younger (primary) pupils keep the computer in a shared area.

1 Monitor the games and videos your child plays to ensure age

appropriate or that the messages in them are sound.

Do not assume that riskae less because children are younger.

Enable parental controls and consider younger and most vulnerable

users on shared devices where possible.

1 Never over react or ignore reports and seek help from school staff or
online parental support.

= =

Lessons have lea learnt from the 2013 survey and the eSafety group
will be making changes to the 2015 edition.

The presentation can be found dittp://www.lgfl.net/esafety/Pages/E
safety-Survey.aspx
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Context:The Changing Face Bfsafetyln Schools
Working Withthe Byron Review.

G/ KAt RNBY FyR @&2dzy3 LIS2L)X S ySSRgthi2 06S SYLR
A a y Qabouteade@pdbwn approach. Children will be childrepushing boundaries
and taking risks. At a public swimming pool we have gates, put up signs, have
f AFS3dzr NRa yR akKlftt2¢g SyRaz odzi ¢S ftaz2
p2 Byron 2008

Technology for Eveigne

¢KS Hnmo NBLR2NILI o6& hC/ha GaSRAIF &S IyR !
significant change in the way young people access and consume media in
comparison to earlier studies by the same group.

Key findings included

T dn each of the four nations ov80% of children aged-£5 have access to,
and over 80% of children use, the internet at home

1 Children aged-45 in England and Wales are more likely than the UK average
to own a mobile phone, and smartphone ownership amoig$has
increased in all founations since 2011.

T 5-15 year olds in England and Northern Ireland spend more time using the
Internet in a week than they did in 2011 (an increase of 1.1 hours to 11.5
hours per week in England and an increase of 1.9 hours to 10.7 hours in
Northernlireland).

1 Concern about content on the Internet has fallen since 2011 among parents in
England and Northern Ireland, but not among parents in Scotland and Wales.

1 Children in England are more likely than they were in 2011 to say they would
most miss their mbile phone, and less likely than in 2011 to say they would
most miss the Internet.

Ofcom 2013

This change in the ways and ages at which technology is reported to be understood
to be used to exchange and access information and media is key to the change
within schools to ensure protective strategies and education are in place rather than
technology based systems that hide unwanted content and communications which
for many schools began with the Byron Review.

Education vs. Protection

LY Hnanys>S ORSBY{ARFSNI FREAGI T 22N Ré& NBLIZ2NI
of research into the use, and abuse, of technology by pupils in the United Kingdom.

The review was critical in moving thinking and assumptions in the way we use and

secure online tools and teclitogies as part of the learning experience and social
development of our pupils.
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One of the key outcomes of the report, was the development of UKCCIS (United
Kingdom Council for Child Internet Safety), a group of more than 200 organisations
across Governent, Industry and Education who work collaboratively to keep
children safe online. From this group, we have seen since 2008, a code of practice
drawn up by Internet Service Providers about parental controls, advice for industry
on esafety messages, socratworking, moderation and chat as well as collation
and commissioning of a large body efa&fety research from such noted authorities
as Tanya Byron, Reg Bailey and Sonia Livingstone.

UKCCIS is a core body that not only leads developments, but alcate@wdihe way
forwards when it comes to-Eafety in education.

2 KAfTS SFENIASNI alidzRASa &adzOK Ia . SOGFQa wnnc
{ dzLILI2 NI 9FFSOGABS tNIOGAOSeE YR GKS wnnp a
significant focus and support fachools in keeping young people safe when online
GKFG tAY]1SR Ofz2asSfte gAU0K GKS D2@SNYYSyida
{IFSE0d LG sl a y2Gd dzyuif GKS . eNBRYy wS@OASs
home life was proven to be wider than expectédt also that many of our young

people were experiencing issues at a much younger age than had previously been

assumed.

It was the Byron Report analogy of swimming to the use of web technologies, that
for many schools began to clarify and crystalise ttieia need of esafety rather

than eblocking. Identify that safety tools such as rubber rings, and lifeguards (filter
and alert buttons) are still in place in pools, but we still teach our young people to
swim (surf), first in the shallow protected wateasd gradually removing overt

safety tools to allow them to enter deeper waters on their own, secure in the
knowledge of their abilities.

This analogy, was significantly helpful in reminding schools and Regional Broadband

[ 2y a2NlAdzya o w.ndo®Grid, that édDdation, dot piiekestior, i8 the

key to protecting our young people, particularly when a significant part of their

2yt AYS dzaS gt a 2dziaiARS 2F GKS WwWalFsSieqQ 27

GCAYlLfttesx |t -dowrhapprodolizehat is ksl ion wha we as adaits]

do to protect children and manage their online behaviour. The process of increasing

the understanding and management of the online world and ensuring the safety of

our children must take place in a way that is collaborative. Weeathults, must learn

from children and young people themselves as well as empowering them to take
NBalLlR2yairAoAftAde F2NJ 0KSANI 28y 2yfAYyS 0SKIFOA

P109 Byron (2008)
As a response to the Byron Review findings and judgements, agencies such as BECTA

(BritishEducational Communications and Technology Agency) and Qiistzoh to
reshape their message to reflect an approach {sadety that focussed on educating
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children to deal with these issues wherever they face them, rather than blocking all
access from them.

PIES (Policy, Infrastructure, Education, Standards)

¢KS Hnny .9/ ¢! 3FdZARFYOS a{I ¥FS3dzr NRAYy 3 / KAf

[ {/. o[ 20Ff {I FSAdzxaNFRSi® /{ KNI RINNEWE A A.RSIYNR GF
GKFG [ 20Ff ! dzi KRR N#@orditi@ ank ghBure[thf éffecfvéneds bf

what their member organisations do both individually and together to safeguard and

promote the welfare of childred. o6 LM [/ NR Sy SS HwHnnyo AY I &2 NI
as yet unexploited, access to handhaltd mobile technologies.

To support LSCB Officers and Local Authority advisors, BECTA advised the use of the
tL9{ Y2RSt> ¢6KAOK ¢la | R2LIGISR | ONR&aa Ylye
practice of a more education focussegafety agenda.

PESwag 20 | a2yS &ATS FTAGA Fffté Y2RSEt 2F R2Oc
pasted into every school to solve the same problems, but instead identified that

different schools and areas had different problems and may already have working

solutions. Instead) KS Y2 RSt F20dzaSa 2y | AGONARLRRe 27
Infrastructure, all of which are overseen and measured by standards. The three

Gt S3a¢ 2F GKS Y2RSt Ydzad +rff oS Ay- LI OS i
safety that allowed for educatioas well as technology to be a key tool in the

safeguarding of pupils in schools.

(Figure 1the PIES Model,
2008 Becta)

Policies and
practices
The PIES model supported
schools and organisations
Sandards snd to create a strategy to
ipépection ensure they were providing

a safe environment for all

users while equipping

learners with skills needed
Education and Infrastructure to reduce and prepare for

training S and technology risks, understanding the
dangers their actions could
cause and respond
appropriately to issues when they happen.

This model however did not neglect the need to ensure that technolayesised
responsibly in order to support effective learning and teaching but still providing a
safe and secure learning space as part of Duty Gf Car

1 The iPod touch was only 6 months old at this point, iPad was still 2 years away,
and previous attempts at tablet computers in schools had not been successful in
the experience of my Local Authority.
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Alongside Byron, thPIES model highlighted clearly the need to not only provide a
secure and robust témological solution, but also thatsafety was defined by its
policy and implementation as well as the education and training programme for the
school community.

Staff need to be confident and appropriate in the way they dealt with issues and
disclosuresnd in their own online use and history as much as they do about
understanding the potential risks of stranger danger.

L Ydzad 0S5 -sHEfe® B HoyatecthdlogidaKidsike arfl is not limited to
settings where children have accessdohnology. Likewise, responsibility fer e

safety must not be delegated to technical colleagues or those with a responsibility for
ICT, but must be firmly embedded within safeguarding policies, practices and
NBalLR2yaAroAft AdASaode

P11 Becta, (2008)

Inspection

0Although agencies that do provide online access have a duty to ensure that their
technological infrastructure is safe and secure, filtered and monitored, and that
appropriate acceptableise policies are in place (see also Section 3 belesafeéy
respot AOAf AGASE SEGSYR YdzOK FdzNIi KSNXpé
P11 Becta 2008

This 2008 guidance began to acknowledge thaafety was a much more

challenging, and whole school, area than just ensuring that the school had
appropriate filters designed to block inappropriate content ahtact in lessons

and needed to encompass a more educational led model that trained young people
to minimise their own risks as well as understand what to do if those risks were met
outside of school.

This change in focus was reflected in advice andaggie from Ofsted on in section
ofBal FSGeé Ay GKS wnmn NBLERNIL a{FFS !'aS 2F b

7 &choolsvhere provisionforé I FSde ¢l a 2dziadl yﬁA y3a tft dz
02 KSf LI LlzLAf a G2 osozvé alr¥S IyR NBalLRyaai:
aeaisSvya KI @S FSoeSNIAylFOOSaaAroftsS aridsSa GKIy
pupilstotakeresppa A0 Af Al @ GKSYaSt@gSa F2NJ dzaaAy3a ySs

GordalOKz22fa oKAOK dzaASR Wi 201 SR R2eyQ aeaisSy
such systems were less effective in helping them to learn how to use new

technologies safely. These pupils wereNli@ T 2 NB Y2 NBE @dzf ySNI 6t S 20
P4 Becta 2010

In a press release at the time of the report, HM Chief Inspector, Christine Gilbert said

Ge¢KS aOKz22f a ¢KdeltasbiksBagihgwer yielpifi@sNidlests to
become safe and responsible userteaghnology by allowing them to manage their
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own risk. Pupils were more vulnerable overall when schools restricted access to
almost every site because they were not given enough opportunities to learn how to
assess and manage risk for themselves.

In an exanple of best practice, pupils were helped from an early age to assess the

risk of accessing sites and therefore gradually acquired skills that would help them
FR2LJG &l ¥S LINI OGAOSa S@OSy sKSy GKSe& 6SNB
Gilbert (2010http://www.ofsted.gov.uk/news/studentsafestusinginternetwhen
they-are-trusted-managetheir-own-risk

This change in focus by the HiMspectors led to a renewed focus by schools to
ensuring their policy and practice that was also secure, particularly at a time when
the London Grid and other RBCs had just updated filtering tools.

Patterns of Use in Vulnerable Children

In 2011, Stephen Cagk-5 | @A S& Lzt AaKSR (GKS NBLR NI dadzy

of the Teacher Development Agency (TDA). This report focussed on the online
OSKIFI@A2dzZNRE 2F @2dzy3 LIS2LX S ARSYUGAFASR I &
PyAdGa o6t w! Qao | doRVAIlg2 mucKathe repdrticéhitmed A y 3
findings of other research, it clearly highlighted behaviours and patterns of the use

of technology that had not been examined previously, especially in regards to the

use of social media and mobile technologies sastBBM (Blackberry Messenger)

and Facebook.

The report highlighted the social behaviours of pupils that found themselves going
without sleep or social interaction, instead choosing to stay up till the small hours of
the morning in contact with peers. Thisas particularly interesting for secondary
school leaders who saw it as a significant, and important understanding of some of
their pupils habits and behaviours in school.

aL 32 G2 o0SR fA
G2 atSSLI 0KI G4Qa
Ad dzLJ 2y t Ay 3
p33, Carrick Davies 2011

S
GKSgy 8 @2 Ry 3
f f cl

)3
- YX L ¢g2dzZ R

Gl & dzL

The report was also one of the first to talk specificablpi some of the ways in

which social networking tools were used as part of conflicts and disagreements
between young people, and how these online arguments spilled into real life and
GNB@ZSy3aS¢ GGl 014 az2YSUKAY3I o MhediK YI ye
spills back into the classroom.

GhyS 2F GKS @&2dzy3 LIS2LIX S YSYGA2ySR (KL
of harassment/intimidation by others (peers). They spoke about there being no

a

Fd n 2Q0t201 AyongKS Y2NYy.
SSQxt LI2 KBS
a - f

0

i K

mediation by adults (teachers, parents, law) whendo@dli G221 LI I OS X® hy

conflicts then spilled over into 'real’ life with Facebook accounts set up with sole
LJdzN1J2 &S 2F 3ISddAy3a 4 az2ySz2ySé
p38 Carrick Davies, 2011
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While this report was a small scale sample, and with a very specific focus group of
studerts involved, the outcomes and case studies it has drawn up were ones that
were recognised across schools, who saw the report began to realise the distinct
challenge between keeping the pupils (and staff) educated, and the way in which
young people actuallytilised tools outside of the classroom environment as part of
their social identity and lifestyles.

Gaaz2NB | YR YsgBBllyGdiSuesah@cbnfrontations are arriving
without warning in the classroom through mobiles (not PCs). All owtegpite their
socieeconomic group, have mobile phones, most with Internet access. We have seen
serious incidences of grooming through mobile using a mixture of SN and

O2YyPSNEI GA2yadé tw! (GSIFIOKSNJI FTNRBY adz2NIISeé

P37 Carrick Davies 2011
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Contact, Conduct an@ontent The Impact of the Byron
Report

G2 KSy UGKAY1lAYy3 Fo2dzi NRajla 2y (GKS LYyGSNySi
GSNE dzaSTdzZ 3INAR aSd 2dzi 060St2¢ Xo G2 IABS
NI y3aiAy3a asSid 27F 7Tl Ol &hiba. lliskrhportard @ yedembel dzi S WNA
that there is overlap between some of these categories and boundaries are

sometimes blurred. In using these three categories on Content, Contact and Conduct,

Y& RSTAYAGAZY 2F aLR20GSydArftése AK NNNEdZ G A20N3 3A

A > 4 oA

ONBIFRSNJ GKIYy L AyAdaltte SELISOGISRDE
P16, Byron, 2008

The development of the Contact, Conduct and Content differentiation by the EU Kids
Online report (2007) and then extended further by Byron as part of the 2008 report,
has becore the core of much of the educational programmes available to schools
through agencies like UKCCIS, CEOP, SWGIL and Parentzone.

Commercial Aggressive Sexual | Values

Content Adverts Violent/hateful | Pornographic | Bias
(child as Spam content or unwelcome | Racist
recipient) Sponsorship sexual Misleading info
Persanal info content or advice
Contact Tracking Being bullied, | Meeting Self-harm
Ichild as Harvesting harassed or strangers Unwelcome
participant} personal info stalked Being persuasions
groomed
Conduct Negal Bullying or Creating and  Providing
ichild as actor) | downloading | harassing upleading misleading info/
Hacking another inappropriate  advice
Gambling material
Financial scams
Terrorism

However, it is clear from experience that much of the work delivered in the

Of FaaNR2yY F20dzasSa 2y (&KBSeal Wi Aggfessite@ Ay 3 { | T
behaviors that are embedded as part of the PSHE and Citizenship schemes of work,

as well as ICT/Computing Programme of Study.

Schools are well versed and focused on the safety of young people. Schools not seen

as failing by exteral measurements have; clear abtillying strategies, acceptable

use policies for the internet, reporting tools and a clear CPD and educational plan for

e-safety. Popular resource sites like CEOP and Cyber Café are excellent at supporting

the behavioral ad sexual aspects of the curriculum, however it is significantly more

difficult for schools to approach and target effectively educational activities in the

dzy RSNE Gl YRAY3I YR SELX 2NAY3 Y2NB aYSRALF f A
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included under Commerai and Values based activities. Particularly when it comes
to the education and teaching of subjects and topics that are difficult to
conceptualise and explore in a primary classroom by-suecialist teachers.

Gl 2¢ Y L &adzllll2aSR WRNG S0 KSYFLBRNIRZKD GG 2 OY
dzy RSNARGIYR ¢KIG L OFy FyR OFyQl R2 YeasSt Tk,

The Internet as a Source of Information

G¢CKS AYGSNYySiG 2FFSNBE Yy Sy2N¥2dza NI y3aS 27
quality, with fewer gatekeepers oeditorial checks than those which exist in the

print media. Moreover, there is now the ability for users to create, upload and share

their own content. Over and above the question of whether content is appropriate or

not for children, there are risks inved in children not being able to determine for

themselves the quality of content. Surveys of children between the agekSasttow

GKFG OKAfRNBY IINB O2yFdzaSR o0& 6KSUGUKSNI AYyT2
Bober, 2005) quoted P52, Byron 2008

Copyright is a key issue for teachers, knowing that they need to talk about digital
rights and ownership of content on the web, particularly when it relates to music,
movies and TV shows that students will openly admit to downloading illegally. But
teachers ind digital rights difficult to understand and to explain, and routinely will
copy and paste images from the internet themselves, with no awareness or
understanding of Creative Commons or that those images too, belong to someone
online.

While much time ispent in schools exploring and refining research and library skills
as part of literacy activities, we see little training in the classroom outside of this of
effective internet searching, and in particular understanding how search results
actually happenhow information actually gets onto the internet or how it can be
used once it is online within legal boundaries.

The Key Stage Three National Strategy for ICT identified this as a core area, and
RSOSt2LISR | dzyAlG 2F ¢2NJ &l KIyiR tweSx AT P Alf (A GeLE

While this unit was delivered in many schools as part of the Y8 scheme of work, it

gl a NINBfe NBEFSNNBR (2 02N 1y26y loz2dziv o
0SIFOKSNBE d LINAYEFENE a0K22f3s ¢gK2 346 SNBE TRINNS
answers to questions, with little understanding of the concepts and search theories

behind such actions.

é
I.

Teachers openly admit as part of training sessions to using the first site that Google

brings up for them, failing to check information abaibher sources and sites to

triangulate the information. Many staff and students do not understand how sites

fA1S 2A1ALISRAF INBE SRAGSR YR dzZLJRIFGSR Ayaid
information.

For many of our pupils, ask.com and Wikipedia are thsit places of information,



Christian Smith and Helen Warner
on behalf of
London Grid for Learning Esafety Board Pagel2of 67

with little ability to identify bias, misleading information or use simple strategies to
identify and reference where the information was sourced.

The piece of work overleaf (used by kind permission of the school and teacher

involved), was part of a Year 4 Black History Month display. The work, about

t NEBaARSY(d holYlIZ KIR 0SSy YIFINJSR o0ddpkmns ¢4
display in the school hall.

Instead of writing about President Obama, the young man in question hadaopi

and pasted (in his own handwriting no less) information directly from Ask.com and
Wikipedia about Pres. Obama, before moving onto information Larry King and Piers
Morgan, including annotation notes from the Ask.com answer!

At no point, had this outcombeen challenged, identified or noticed, and in fact had
0SSY YIFINJ SR FYR OStSoONIYGSR FY2y3 20KSNJ 42 NJ
a work of plagiarism.
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Larry King

From Wikipedia, the free encyclopedia

This article is about the television host. For similarly named persons, see Lawrence King (disambiguation).
Lawrence Harvey "Larry" King (born November 19, 1933) is an American television and radio host.

He is recognized in the United States as one of the premier broadcast interviewers. He has won an Emmy Award, two Peabody
Awards, and ten Cable ACE Awards.

King began as a local Florida journalist and radio interviewer in the 1950s and 1960s. He became prominent as an all-night national
radio broadcaster starting in 1978, and then, in 1985, began hosting the nightly interview TV program Lamy King Live on CNN.

On June 29, 2010, it was announced that he would step down as host of the show but would continue to host specials for CnN
In early September, CNN confirmed that he would be replaced by Piers Morgan. %] King's last show aired on December 16, 2010.1%]

Answer:

Barack Obama was born in Honolulu, Hawaii but has lived many places since.

From age 6 to 10 he lived in Indonesia after which he mowved back to Hawaii and finished high school. He attended
Occidental College in Los Angeles for a year before moving on to New York City to attend Columbia University. He later
earned a law degree from Harvard in Cambridge, Massachusetts.

He moved to Chicago in the mid 1980s. As a senator, he represented the state of Illinois. He now resides in
Washington, D.C. as the President of the U.5.

Note: There are comments associated with this guestion. See the discussion page to add to the conversation.
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Whilst this example can be seen as humorous and an extreme example, it can also

be seen asrmexample of the lack of clarity and understanding of our teachers and

pupils of the use of the internet as a research source, and how this behavior should

0S OKIfftSyYyaSR ¢KSYy ILILINBLINAF(GS® t NPOGARAY 3
enough, users must be way, confident and competent users of Internet

information, being able to make sensible choices about the way they get educated

and informed

GO9I fdzr iAy3 O2yGSyild 2ytAyS Aa | ONMzOALFE a&afq.
(due to brain developmeptbut they still need guidance from adults as they develop

GKSasS aiAftfasg

P52, Byron, 2008

Impact

Theaddition of the phraséx dza S &SI NOK (SOKy2t23AS8a STFFSOO.
results are selected and ranked, and be discerning in evaluating digitalcdtde

the Key Stage 2 scheme of wdider Computing (Current 2013 dréftis important.

Ensuringhat media literacy and understanding of timay in which information

needs to be evaluated is part of the standard delivery and use of technology across

the school as ICT becomes a tool for learning as well as a subject.

The new curriculum identifies that pupils and staff need to have a clear
understanding of how the internet search tools of choice work and to understand
how to determine the truthfulness andids of any information they find by the age
of 11. This is a key skill in becoming confident and competent users of Internet
sources and part of becoming arsafe digital user as identified by Byron.

The Challenge of Secure Systems and Real Life systems

G/ 2YYSNOALFE 2NHIFyAaldA2ya Oy SELX 2AG (KS
children (and others) with the potential for exploitation. Rgpadverts are a feature

2F GKS LYGSNyYySid FyR INB 2yS 2F (GKS o60A33Sai
Byran, 2008

hyS 2F (KS 1S@& StSySyda 2F .e&NRyQa 02y O0SLI
people to be careful users regarding adverts, spam, viruses etc. Understanding not

only the risks, but how to minimize contact and access to them though their own

actionsand technological processes.

Because schools systems, emails and internet connectivity are generally highly

filtered and secured at RBC and School level, not only to secure the integrity of the

schools network, but that of the London Grid, the abilityettectively show and

explore these dangers can be difficult to manage and prepare. This has led to a more
GaAYdzZ F 1SRé SELSNASYOS GGKIFG Yle y2iG NBFt SO

2

http://www.education.gov.uk/schools/teachingandlearnin g/curriculum/nation
alcurriculum2014/
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people experience such perils.
Impact

hytAyS (22t 38 a@CeHKectivaiin simal&tivgShe experience of

adverts, phishing attempts, viruses and pop ups, but should be managed as part of a
holistic and natural activity set, however there is a strong case for real life
experience and case studies.

There are lots bexamples of stories from the news that can be used for discussion,
role-play and case studies. Making evaluation of antivirus, pop up blockers and
alternative browsers can be achieved in the classroom environment, and can be
effective as starting a convgation about these topics.

Just as important are parents, who need to understand these issues themselves and

be able to discuss with young people in ablame manner. It is key to remember

when talking about these issues that they can often be confumsimbcomplex, but
RSaA3IYSR G2 LINBe 2y LIS2L) SQa KlFIoAada FyR yI
asked for information by what looks like a trusted source.

GhiKSNI O2yOSNya NBfFdGAy3a G2 O2YYSNDALIE Oz2y
0 KNR dza K AWRIQG A yYWFRWI | G A 2 i | 2\yA Sdizah SN QLI 3/R3A D A URK 2
the offer of incentives for users to engage with companies and recent
GO2YyBSNAEFGAZ2YIf T ROSNIAaAAY3IE YR GKS LRGSY
DAGSY 6KI GO ¢S 1y2¢ | oithewbuatidgboth ReNdBrnyettd RAFTFAO
and source of information while their brains are still developing the appropriate skills,

A A& Of SFNJOKIGO GKAa 1TAYR 2F O2y il Ol LINBa
p58, Byron, 2008

The Byron Report identifies 4 ways ihiah children and young people should be
able to learn and engage with Internet content in appropriate ways.

GOELX 2NB |yR dza8 GKS LyGd@SNySid yR LXI & GAR
development.

Achieve this in an environment where there is a reduckdfisoming across

harmful or inappropriate material.

Manage or be able to find the support to manage risks that areag@opriate

should they encounter them.

Take ownership of their own online safety and gaming and be supported to do so in
environmentghat encourage and promote safe behaviour and provide-trssmdly

al ¥FShe AYTF2NNIOA2Y YR (G22f ao¢

P15/16, Byron, 2008

However, to achieve these, schools, pupils and parents need to work together to
enable everyone to take responsibility for their onlinesk.

LG Aa Ay GKA& LISNA2R 2F OKFftftSy3aS IyR Ay ON

3www.usonline.lgfl.net
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behaviours and abilities, that the London Grid for Learning undertook its second E
safety Survey in 2013.

GoS Ydzad SYLR2SSNI OKAft RNBY | yhBopporturyes LJIS2 LX S
and benefits of the digital world, be risk aware, but not fearful, and support them to

RS@PSt2L) ai{Araffta G2 0S02YS RAIAGEHEE® EAGSNF O
pl1, Byron, 2010
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The London Grid For Learniigsafety Survey
Results2013

During2013 the Lomon Gridfor Learning (LGFL) whiphovides infrastructure,
content and support to London schools undertook a piecmf@irmation gathering
designed to inform our future developments that has become more significant than
we expected.

The LGFEsafetySurveywas argeted atpupils in y39, to provide us with useful

and credibleunderstandingof the ways in which young people in our schools access
and use thdnternetat home and at school. The aim of this survey was to provide us
with dataabout theways in which or young people access thetéernet andtrack

how thishas changedince the last survey

The survey wiljjive usreal informationof the uses of wekbasedcontentthat our

young people use on a regular baasspart of their digital life

This survey wasever meant to become a research document, but the results gained
have been substantial and useful and as such far more powerful than expected
based on earlier results.

This contextuainformationwas planned tde contribute and support oure-safety

work as a group, as well as ensure that our policies, procedures and infrastructure
adequately and accurately reflected the actual use of young people, rather than
historical and theoretical assumptions made since the Byron Review and the Carrick
Davies repow.

Process

The survey was designég the E-safetyBoardand reviewed to ensure students
would be able to access and understand the questions atBetause the survey
was being provided to a wide range of users (year 3 to year 9) it needed to reflect
and have opportunity to reflect the wide range of answers we may get from such a
diverse group.

The survey was based on the survey undertaken in 2010ylthe London Grid, to
enable us to track changes in usage and answers since the previous survey. This
formed the majority of our questions, though some were rewordsuach as
references to MySpacérsed on feedback from thearlier survey, some questisn
removedand othersaddedto give us a clearer picture of use and experiences of
newer technologies

4 Because of the original purpose of the survey, we have found several questions
that would need reworking in future surveys if a more statistical model were to
be applied in upcoming years

5 The survey can be seen online dittp://www.Igfl.net/e -safety/Pages/E-safety-
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To enable us to collate and manage such a lsigde piece of data collection, the
survey was developed as an online tool utilising Microsoft ShareBmhnhologies
and designed by the site administrator on our behalf.

This choice rather than using existing tools like Survey Monkey allowed us to design
the survey to fit with our needs, as well as gave us total control and ownership of the
collation anddata process.

The survey was made live in December 2012

Schools were senhformation about the survey as part of a global communications
from the CEO of the London Grid, which targeted head teachers and named contacts
within schoolsn December 2012ndJanuary 2013aiming to close the survey in

time to releasanitial results forthe end of the school year and a full report for Safer
Internet Day 2014

Results

Over the next montk, we saw a significamumbers ofresponses from the survey
particularly from Primary Schools.

It was immediately noticeable, that where a Local Authority had an advisor who was
still part of the LGFL groups and communities, they were able to use central LA
communications to encourage sabls to undertake the survey in whatever way they
felt was appropriate for their school.

However, where there was no LA advisor, uptake was smal@ymparison

Despite thishythe end of the surveywe had collated almost 2000 separate sets
of data (L7,000 deemed useful or complete anged as the basis of this report)

The data set was significantly more than expect&hpst 2006 larger than the final
set from 2011) and required some significant data cleansing, particularly where
pupils had been gan free textinput. Our partnership with 8ter Twining and the

OU provided us significant time and manpower to be able to cleanse, collate and
categorise our results for analysis.

Students Input
In generalfeedback showedi K i aOK22fa FyR [! Qa GKI G

percentages, were those that had embraced the survey as a tool for their ofin use
and had placed the suey as part of a lesson plan activities cycle supported by a

Survey.aspxand the questions are reproduced in Appendix 1 of this report

6 Schools were able, after theydd undertaken the survey, to gain the raw data
for their school for their own interpretation and analysis.

Kl

¢
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teacher. Where it was not well tak up, or had small numbers, a link was provided
to pupils as part of an email, or Learning Platform post and students were asked to
undertake it in their own time.

Safety First

While the survey was anonymotsencouragea truthful and useful set of data,
students were asked to input school name, LA, gender and Year group to enable us
to undertake some analysis and to separate out data. The survey wasmaés

stamped and identifie@n IP addres®r each response

Thisinformation was critical for ut analyse ando be able to support schools and
young people in the case of any disclosures. All dats lmand reviewed for this

reason which was time consuming, but valuable and important for our own peace of
mind and tha of the schools

While we had a number of pornographic sites identified by older children as
GFF P2dzZNRGS&a¢ GKAA ¢l a y2i RSSYSR (42 6S I R,
they might want to talk to pupils about appropriate web surfingdwever we dd
uncover entries that were significant in the information that was disclosed.

hyS SYGNEB &aLISOAFAOIffEe alFAR GUKS OKAfRQa yI
the school to track and deal with. However gihers, the combination of school,
year goup, gender, time and IP address allowed the school to identify to a group
pupils whocouldmade the disclosure, and were able to quickly, quietly and
confidentlyidentify the student and deal with the situation.

Results

The survey results were analysed and four key points of information were brought
out and shared with LA colleagues and Schools audiendesaaidine findings within
6 weeks of the survey ©®

This report will interrogate that data much moaad identify trends tha we have
seen. From this wevill identify impacts for schoolkadership co-ordinatorsand
communities

The LGFL survey approach is cbédtred and based on real life experiences of the
children and traces their behaviours from internet access (devices, location etc) to
usage (what they do and favourite sites) to risk and management (bullying,
friendshipsmeeting) and identifies strategies and concetinat schoolsshould be
identifying as part of their next development cycle and processes.

7 http:/ffiles.Igfl.net/eSafety/Publications/Survey%20findings%20v5. pdf
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The LGFEsafety Survey Interim Findings

Breakdown of respondents by gender, year group alnocation

2000

1800
1600
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1200
= Boy
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1000
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®mYear 3
mYear4
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EmYear 6
®mYear7
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= City of London
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“ Waltham Forest London Borough
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The datashowthe distribution of gender, age and location of the respondeitss
shows the distribution that wevere expectingacross thekey stagesparticularly as
they become mor&SAT$ocused in Year 6, but also working in an environment that
is not led by a sijle teacher and more time restrictive once they gekey Stage
Three.

The distribution of male/ female shows the slightly higher proportion of girls that is
prevalent in London Schools but is generally equal for the purposes of this survey.

While almost0% of the data comes from a single LA (with a LA advisor as noted
earlier) this does not noticeablkew the results as Redbridge LA is one of significant
diversityand poverty indicators withinstboundaries and is balanced by the other LA
responses.

The distribution of gender, location and ages, allows uanalysefor trends and
patterns across the key stages to be able to make judgmeamissuggestions for
development.

Access
Where do you Access the Internet?
90.00%
essmw At a friend's house
80.00%
70.00% - esmm At g relative's house
60.00% e==m At home
50.00% e=mw At school
40.00% esm| Use my mobile device or
phone
30.00% e==m|n a library
20.00%
In a youth club
10.00%
Somewhere else
000% L — T T T T T T —
Year 3 Year 4 Year5 Year 6 Year 7 Year 8 Year 9
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o20%___ Grand Total 47,
0.71% 0 0
4.62% 0.&?4@ 0.86%

Accesgdevels at school gets smaller as tttaldrenget older whilst mobile
device/phone access growiadicating a more personal and home access driven
model for older children as they reach secondary agevell as a lack of after school
access such as clubs they move from a primary moddDespite this, even &t (i Q &
greatest, school access to th&ernet still only accounts for 25% of the overall usage
locations for that age group (year 3).

In working in schools, the use of mobile phones by younger agggnould seem

to be larger than the numbers here indicate, with anecdotal showing that over 40%
of Primary age pupilseltidentify as owning or having accessaonobile device
including iPad and d® touch. A suchthe numbers shown are less than expected.
This may be due to theaythe question was worded, focusing on the word mobile,
rather than explicitly identifying tablet devices well aghe fact that they could

only choose a single respon%e

Identifiedwasthe lack oflargeNB a LI2y A4S NBIF NRaA dzal 3S ||
community places such as libraries and youth clubs, which traditionally parents were
concerned they had no control over what thehildren were able to accesshdse

results show that pdraps the concern should be over their own home environment
before concerning themselves with what is happening elsewhere.

A sub question asking how many pupils wanted access to school technology
outside of stiool hours identified over 50%faespondents atall ages asking for
more access

8 Tablet devices such as iPads and Nexus will be identified by their own arsw
choice in next iterations of the survey

al
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70.00%
e==wDon't
know
60.00% === o
Yes
50.00%
40.00%
30.00%
20.00%
10.00%
000% T T T T T T 1
Year3 Year4 Year5 Year6 Year7 Year8 Year9

Impact

Thisdatais significant in identifying where the key areasIftternet risk and

behavior actuallyare. Despite much work happening at schools, at most only 25% of
pupils identify it as a significant place for access. The home is identified, across the
board as where over 70% m#gularaccess happens for our young people.

Schools must engage with parentsaat early opportunityto discuss, train and
educate about online risks and parental responsibility and opportunities regards e
safe behavior and attitudes and consider the ways in which they discuss, locate,
secure and manage devices at home.

Despite therebeing small numbers, there is still a significant group for whom they
OlFlyy2id | 00Saa I O2YLWziSNJ G K2YS IyR
K2dzaSé¢ d ¢KAAa KIFa AYLI OG FT2N a0Kz22f a
homework, classroomesources and tools for learning.

~

R
o

7
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< w

Despite the growing number of personal devices, schools must still consider strongly
out of hours access through clubs and homework sessions
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What do you use to get online?

90.00%

HYear 3
80.00% -

HYear 4
70.00% -

mYear5

0, |

60.00% 2 Year 6
50.00% - EYear7
40.00% - mYear8

=Year9——

30.00% -

20.00% -

10.00% -

0.00% -

on a computer on a games console on a mobile phone onaTV

AAAAA

a4 SELISOGSRIEI (KS dzisetb@For dleskiof) dovninides BeNE o f | LIG
data significantly, however you can see a growing trend in the use of mobile phones
as the pupils increase in age.

Tablet devices such as iPad or Nexus devices are not included in this data set, and
may have beenincludelly & O2 YLJdzi SN | & ¢St a (KS adaa?
Further versions of this data set widentify those as part of the answeptions.

While lesssubstantialnumbers in comparison to the others, approx. 5% of Year 3
dzZaSNE ARSYUATFEe ac¢+x¢é | a GKSANI YIAY az2dz2NDS 2
consoles such as theirboOx orPlayStation Though these numbers diecreaseas

they get older, access onelr console is still a significant percentage for Key stage 3
pupils, more often boys than gir{8 times more likely)This does seem to reflect our
experiences in the classroom and the behavior of our young people as they move
from Primary to Secondaryf vanting more personal and private devices over a
shared device with family access.

Impact

Work must be undertaken with parents to empower and educate them regards the
built in e-safetytools not only on computers (such as Windows 7 parental controls)
but also through ISPs and external parental control software such as Forensic
Software.

{OK22fa Ydzad | f &z NdRRANYA 20y2  RA 3RGABAZO Skay 26yK Sy
eSafety events and essages, talking about gaming consoles laternet capable

televisions and cable services (red button and pay per vigsing pupils own

experiences of these devices as a conversation starten possible
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We start to notice a changing trend atyearSef> gA UK (GKS AYyONBIFas 2
LIK2y S&aé¢ Fa ' LINAYFENER &2d2NOS® 22N] aKz2dzZ R o6

this transition point about appropriate use and contacts, as well as consideration of
how those tools can be used to support and enhancenliegrinside and outside of
school.

Gender differences between devices can be seen on the following table, with girls
more likely to access via a mobile device, and boys 3x more likely to use a games
console than girls of a similar age



Q1: 1 am a boy/girl

Count of Q6: How do you access the internet at home?
Row Labels

on a computer

on a games console

on a mobile phone

onaTV

(blank)

Grand Total

Q1: 1 am a boy/girl

Count of Q6: How do you access the internet at home?
Row Labels

on a computer

on a games console

on a mobile phone

onaTV

(blank)

Grand Total

Girl

Column Labels

Gender differences between devices

Year 3 Year 4 Year 5 Year 6 Year 7 Year 8 Year 9 Grand Total
83.29% 83.25% 85.55% 86.40% 85.25% 83.60% 77.99% 84.07%
5.57% 5.51% 5.22% 4.20% 2.06% 3.73% 1.63% 4.41%
6.34% 7.96% 7.40% 8.13% 11.49% 12.34% 19.70% 9.31%
4.81% 3.27% 1.83% 1.27% 1.21% 0.32% 0.68% 2.22%
0.00% 0.00% 0.00% 0.00% 0.00% 0.00% 0.00% 0.00%
100.00% 100.00% 100.00% 100.00% 100.00% 100.00% 100.00% 100.00%
Boy
Column Labels
Year 3 Year 4 Year 5 Year 6 Year 7 Year 8 Year 9 Grand Total
73.62% 72.68% 7491% 74.53% 75.03% 79.91% 77.04% 74.86%
16.38% 19.49% 1731% 17.39% 13.79% 10.82% 9.12% 15.94%
5.83% 5.53% 6.21% 6.49% 9.94% 8.19% 13.36% 7.24%
4.17% 2.30% 1.57% 1.59% 1.24% 1.08% 0.47% 1.96%
0.00% 0.00% 0.00% 0.00% 0.00% 0.00% 0.00% 0.00%
100.00% 100.00% 100.00% 100.00% 100.00% 100.00% 100.00% 100.00%



Do You Share Yowomputer/Device?

70.00%
60.00%
50.00% mYear 3
40.00% EYear 4
mYear5
30.00% mYear 6
mYear 7
| |
10.00% - vear
0.00% -
| share with a brother | share with whole It's just for me
or sister family
70.00%
60.00% ® | share with a
brother or sister
50.00% -
® | share with whole
40.00% - family
30.00% - .
= |t's just for me
20.00% -
10.00% ~ = (blank)
0.00% -
Year3 Year4 Year5 Year6 Year7 Year8 Year9

One of the difficult areas for
schools toevaluate and targeis
the difference between access

12.19% _ versus usaga/Nhile National
'Lsh?]fe witha | |JINP INIF YYSa a4dz2OK | a a/ 2
oeror C2NJ tdzLJAf & & oHnncoO Fy

. 1 00Saa tNRBINIYYSE OHAN

® | share with .

whole family focus_ed on providing computers
(and in the case of Computers for
= It's just for me | Pupils, Internet access for 12
months) to families that met
certain access and socio economic
criteria or milestonesand provided
devices for large numbers of
London familiesthis sometimes
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missed a key group of students who, while technically did have access to a device
that disqualified them from the programme, never got to use it, because it was
shared among older siblings doing coursework, or it was parents work device or
similar factors.

Thisdatashows us that there is a growing trend of young people gaining their own
device at much earlier ages (0\25% by year 3) and growing to twice thatymsar 9.

While some of this can be attributed to social pressure and a growing needs for
devices for education and learning outside of school, it can beatiisbuted to a
range of factorsincludingthe cost of deviceseducingin the last 5 years, the
explosion of handheld devices such as the iPad and Nexus as wieleadevices
being handed down as parents upgrade them.

Thecost reduction and standardization W¥fi-Ficapability as part of a home
broadband networkmay contribute also. No longare households only able to have
limited numbers oftabled deviceonline at any one time, but to have any range of
devices and tools all connected wirelessly as part of their standard broadband cost
plan.

It will be interesting to see the shift in the nextS3years of this information, as we
see a large number of young users entering school in year 1 and reception, already
using iPads and having access through personal iPods and laptops.

Impact.

Not only do families need to consider the technological tools available to them (such

as filters and parental controls) but these need to be made more visible by

developers and corporations. We are already seeing a move by the government to
establishanopA Y | Rdzf 4 O2 y (i S yhut a¥HaRyéoy cbrapddies £ f L { t Q2
such as Apple to make sure that issues with parental controls (especially regards in

app purchases) are more obviotfs

However, while these changes are important and show the need dustny to
supporteSafetypractices, parents must take responsibility for these settings
themselves, establishing boundaries and rules for their use at home, no longer
relying on single accounts, but setting and adhering to good online behaviors such as
those suggested by CEOP (Sids Top'Jgre part of an open discussionebafety

in the home that focuses on protection rather than blame.

9 http://www.bbc.co.uk/news/uk -23401076 Online Pornography To be Blocked
by Default, PM Announces

10 http://support.apple.com/kb/ht4213 Understanding Restrictions (Parental
Controls)

11 http://www.thinkuknow.co.uk/5 _7/LeeandKim/
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As pupils ownership of devices does increase in numbers, schools will undoubtedly
need to examine models of Bringifddwn Device (BYOD) and its impact on
learning, budget and esafety in the classroom

Where is your Computer Usually Kept?

60.00% =3 |aptop or device
used in many rooms
50.00% e==s=in a room mainly
40.00% used by mum or dad
R e===in a shared living

30.00% room

e=mmin brother / sister's
20.00% bedroom

e===in brother /
10.00% - sistera??s

0.00% : : e===in My bedroom
Year 3 Year4 Year5 Year6 Year7 Year8 Year9

As expected, when
aligned withthe
results of previous

m a laptop or device
used in many rooms

2.74%
0.23%

Hin a room mainly
used by mum or
dad

®in a shared living
room

min brother / sister's
bedroom

Hin brother /
sistera??s

graphswe notice a
shift as the children
get older towards
privacy and
personalied time
on the internet that
is not seen or
overseen by adults
or peers.

As children get

older, the computer moves from family areas such as a living room to more child
focusedlocationssuch as bedrooms, @re mobile and used in mgnrooms. Wien
coupled with the ways in which our young people are becoming more social online
as they grow (see later chartsan leado more potential for dangerous or
inappropriateconductand contacts.

This is confirmed by the analysiséifo yourParents Know whatylzr 52 hyf Ay SKé
which identifies that as pupils get older, their perception is that parents have less
knowledge of what they do online.
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Do Your Parents know what you do Online (By Year Group)

Do your parents know what you do
online
(out of school), by year

m Never ® Some of the time

» Most of the time m Always

50%

45%

40%

35%

30%

25%

20%

15%

10%

5%

0%

Year 3 Year 4 Year 5 Year 6 Year 7 Year 8 Year 9

NEXT pageDo Your Parents know what you do Online (Bgnde)
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0 a=ms Some of the time
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e==mMost of the time
35%
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15%
10%

5%
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Do Your Parents know what you do Online (Bgnder)

Q.15 Do your parents know what you do online (out of school) by

year?

Boys
Year 3 Year 4 Year 5 Year 6 Year 7 Year 8 Year 9
Never 16% 12% 8% 7% 8% 9% 15%
Some of thetime 17% 19% 17% 20% 22% 24% 30%
Most of the time  24% 25% 28% 32% 35% 35% 33%
Always 44% 44% 46% 41% 35% 32% 22%

Girls
Year 3 Year 4 Year 5 Year 6 Year 7 Year 8 Year 9
Never 9% 5% 4% 4% 4% 6% 8%
Some of thetime 13% 16% 15% 15% 21% 25% 28%
Most of the time  25% 24% 29% 31% 37% 39% 37%
Always 53% 55% 51% 50% 38% 31% 26%

All
10%
20%
29%
40%

All
6%
18%
30%
47%



Impact

By having open and ongoing conversatianth children about technology and
Internet usage from an early agearents have more opportunity to talk to children
about being safe and responsible onla well as their own worries and concerns
about theirO K A dis& Chidren are also likely to feel more comfortable about
discussing any problems or concerns thayt havewhen they are in an open
conversation, whiclis solution based rather than blame based.

Accessig Content

The data over the next pagegaminesin more detail the sites seHidentified by

respondents as those that they used on a regular basigil$?were not directed

GKNRdzZAK | RNRBLI R2gy a G2 ¢gKAOK aArdsSa dz2 O
which they could write any answer.

While the data cleanse required for this question was significant, the results we
gathered are perhaps a more hasteand realistic representation of the ways our
young people spend their time online

Despite what we have been informed for many years, our figures DO NOT suggest
that we have a generation of creators, but instead are much more likely to be
passive consuers of content than creating their own.

We asked pupils to identify the three sites that they used the most while online. This
data while significant required massive data cleansingaategorisation

The data below shows the results by gender and byskage, but also the results for
all coding/categories.

We used the WordFé App to provide a visual representation of the uncleaned data
to give an aid to the general responses provided.

What are your most visited site@By gender KS1/2)

A Top Usages (All)

Games 21%

Youtube 19%

Virtual Worlds (eg Moshi Monsters}3%
Search Engings%

Educational Maths5%

School Website4%

Social Networking3%

Too T To Too T Do I

12 ywww.wordle.net
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Boys Girls
Gaming 22% 19%
Youtube 20% 17%
Virtual Worlds 10% 14%
Search Engine 6% 6%
Educ. Maths 4% 6%
Social Network 3% 2%
School Website 3% 5%
A What are your most visited sites (By gender KS3)
Top Usages (All)
A Social Networking25%
A Video and TV28%
A Search Engine 11%
A Games8%
A Emait 4%
Boys Girls
Social Network 17% 30%
Youtube 34% 24%
SearchEngine 10% 13%
eMail 1% 6%
Gaming 12% 5%
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All codings by all ages and genders

Code
#A01
#A02
#A03
#B01
#CO1
#C02
#D01
#D02
#EO1

#EO02
#EO3
#EO4
#EO09
#F01
#F02
#G01
#G02
#GO03

#G04
#G05
#GO06
#GO7
#G09
#101

#L01

#L02

#MO01
#MO02
#NO1
#0o01
#P01
#P02
#P03
#QO01
#Q02
#R0O1
#R02
#R03

To Po o o o Po Do To To Do Do o Do Do Io To o o Bo Do Do Do Do Do Do Do

T>o o To To To I To Io To o To o Ix

Type

Amimal related

Art & Crafts

Apps

BBC CBBC General
Create, Design, Build
Cooking related
Dance

Disney

Educational Gen
Education
Literacy/Dictionary/Lang
uages

Educational Maths
Homework

Emailing

Fashion related
Forums & Blogs
Games Consoles
Tablets/iPhone/Kindle
Computer

Website- Gaming,
Education and Info
Games General
Games Animalrelated
Games- Sports related
Gen Internet

Instant Messaging & Che
Language/translation

Lego games and site
Music / Radio

Maps

News &Weather
Office etc

Pop Related

Pics and Images
Portals (Yahoo, AOL etc)
QuUIZ

Q&A

Religion

e-Reading, books texts
Listening tothe Radio

To T Bo T To To Do I Do I

To T To To Do To Do To Do Io Do To Do Io Do I

To T To T Bo To Do To Do Io Do I Do

Entries
55

162

61
1484
316
121

23

172
1531

179
2587
578
1769
16
35
389
154
108

139
11122
88
638
121
145
62

160
563
60

148
375
140
585
401
13

85

265
25

To T o T To To Do To Do I

To T To To Po o Do To Do To Do To Do o Do I

To T o T Po T Do o Do Io Do o Do
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%

0.1%
0.3%
0.1%
2.7%
0.6%
0.2%
0.0%
0.3%
2.8%

0.3%
4.7%
1.0%
3.2%
0.0%
0.1%
0.7%
0.3%
0.2%

0.3%
20.0%
0.2%
1.1%
0.2%
0.3%
0.1%

0.3%
1.0%
0.1%
0.3%
0.7%
0.3%
1.1%
0.7%
0.0%
0.2%
0.0%
0.5%
0.0%
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To To o o Do To To o Do Do Do o I I

#S01
#S02
#S03
#S04
#S05
#S06
#V01
#Vv02
#V03
#V04
#WO01

#WO02
#2701
#2799

To Bo T Do T Do Do To Do Do T Do Do Io

Social Networking
School website
Shopping

Skype etc.

Sports

Search Engine
Virtual

Video / TV

As #V02out sport
As #V02 but Cartoons
Web Browsers
Wikipedia and
information

Low Usage Items
Invalid Entries

To Io Po o Do To Do Io Do Io Do o Do I

4061
2406
1106
659
475
3879
5182
10167
219
278
124

765
1268
113

To To To  To Do To Do To Do Io Do o Do I
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7.3%
4.3%
2.0%
1.2%
0.9%
7.0%
9.3%
18.3%
0.4%
0.5%
0.2%

1.4%
2.3%
0.2%
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